
Appendix 1 

Writing at North Cerney CE Primary 

Academy 

...with support from Jane Considine 

There are three zones to writing... 

...Ideas ...Tools and ...Techniques 

...writing is only strengthened when children have good 

imaginations 

There are nine lenses to each zone, which is covered within each section of the ‘Writing 

Rainbow’.  

The Fantastics provide children with the support they need to come up with ideas. The writing is 

taught using a system, so that children look very closely through a lens, focusing their ideas in a 

certain direction.  The system is child friendly – the lenses are based on the ‘Fantastics’ 

acrostic. Each of these lenses is revealed to the children in a systematic and explicit way.  Each 

lens has a memorable picture to help the children learn the different ideas of writing.  
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We can remember these using the 

FANTASTIC acronym... 

hghfgfh 

 

 

 

 

 



 



Techniques... 

...pupils can showcase their personal voice and writerly style 

through the techniques they use 

These are part of the BOOMTASTIC 

system... 

 

 



KS1 to the left... KS2 to the right 

 



 









 

 



Tools 

...children need to be in control of their grammar choices to 

improve the precision and the impact of their writing 

 

  



Grammar Rainbow – Explaining ‘A’ 

There needs to be a sense of how we’re working with word classes and types of 

words to really have an impact on children’s writing.  

There are four parts to grammar. The grammar rainbow helps us be better 

teachers of grammar and the four parts are labelled A, B, C, D. 

‘A’ of grammar refers to adverbs and adverbial phrases. They are green on the 

rainbow because adverbs and adverbial phrases are highly flexible within a 

sentence. They are on the go, and they have a lot of movement. We need to show 

children how these component parts have movement. An adverb or an adverbial 

phrase will answer How, Where or When.  

‘How’ We could say “he ran quickly.” We might say “quickly” is weak there, and if we 

wanted to make the running quicker, we could put, “he sprinted.”  However, there is 

more to life than just ‘ly’ ‘Hows’. There are many ways we can capture a ‘How’. We 

can use adverbial phrases: with bated breath, with trepidation, with a heavy heart. 

And we’ve got to think about not just ly words, but any component parts of a 

sentence that answer How.  

So let’s take a sentence like:  

Harry crept into the forest with a heavy heart.  

We can put the ‘A’ at the beginning of the sentence: 

With a heavy heart, Harry crept into the forest. 

Or perhaps we could have: 

Into the forest, with a heavy heart, Harry crept. 

 

Once you know the movable parts of a sentence, you have so much more control as a 

writer.  

Grammar Rainbow – Explaining ‘B’ 

‘B’ on the grammar rainbow stands for Basics and we need to get these right. 

Basics refer to words and word classes, and the functions they play in 

sentences.  

For example: ‘bird’ is a noun. Anything in grammar that names something is a 

noun. It is a naming word class. Bird, tiger, table, sofa, all of these are nouns. 

Nouns can be organised into proper nouns, or pronouns.  



If it is a general naming word, it is just called a noun: bird, table, tiger. If it is a 

proper noun, then it is a noun that deserves a capital letter. Proper nouns are 

people’s names, people’s titles (Mr, Mrs) and brand names. 

Pronouns replace nouns so we don’t repeat ourselves as writers, and these are 

words like he, she, they, we.  

Verbs are often described to children as the action-packed part of a sentence, 

but it’s not just action, it’s also condition and it’s also experience.  

Returning to the sentence: “A bird was injured in the city”, the verb part here 

being ‘injured’ gives us a sense of a condition, there is a movement coming in 

behind that word. Sometimes children find that type of verb hard to recognise, 

which is why our teaching has to be really clear. We need to be explicitly clear 

which chunks are functioning as a verb.  

In this sentence ‘injured’ is a verb, but actually also the smaller word, the verb 

‘to be’ is working with the verb. We can say its holding hands with the main verb. 

We have an auxiliary verb, that is the ‘was’, and we have the main verb, ‘injured’, 

and they work together as a verb chain.  

If we go back to our sentence: “A bird was injured in the city”, we can add in an 

adjective and we could drop one just before the noun – just here: “A small bird 

was injured in the city”.  

We see the part that’s working as an adjective, ‘small’, describing the noun, and 

that ‘was injured’ is working together as a verb chain and is the verb component 

part of the sentence. However we could use ‘injured’ as an adjective: “An injured 

bird was lost in the city”. And ‘was lost’ could be used as a verb and ‘injured’ 

change its word class to a different function.  

Adjectives and verbs are very interchangeable and knowing that as a teacher is 

critical. Sometimes teachers mislabel words out of context. We must always be 

thinking about sentences.  

Preposition has position in its name. It’s positioning in the environment or 

positioning in time. When we talk about positioning in the environment, it is 

words like in, on, next to, behind, over. When we talk about positioning in time, 

it’s before, next, later. And these are really important words to children when 

they’re trying to move characters in stories.  

Often, there are smaller words in a sentence and we’re still not quite sure what 

they are. The proper name for these smaller words is determiners. The sort of 



words that live in the family of determiners are words like a, and an, and the. 

And these words point to nouns. Determiners break down into two different 

types of articles. We have definite articles and indefinite articles, and how do 

we know the difference? Well, with children, I often use the point. And when we 

point directly at a noun, we definitely mean that item.  

We say ‘the’ laptop, ‘the’ camera, ‘the’ flipchart. If we mean any noun, we might 

say ‘a’ laptop, ‘a’ camera, ‘a’ flipchart.  

Phrases.  

“A small bird was injured in the city” –chunks of words link together as little 

units of meaning.  

There are three sections in this sentence. The first one, is ‘a small bird’. The 

most dominant word is the word ‘bird’. Bird is a noun, so that chunk is called a 

noun phrase. The next chunk in this sentence is ‘was injured’. We never call the 

verb part of a sentence a phrase. That chunk is a verb chain with ‘Was’, the 

auxiliary verb, ‘injured’ the main verb, working together as the verb chain.  

The final part ‘in the city’. This is an adverbial phrase, an adverbial phrase that 

answers where something is happening. Its component part is a prepositional 

word in the word ‘in’, and we can move this about. So now we can see the 

flexibility within this sentence.  

“In the city, a small bird was injured”  

“A small bird was injured in the city”  “A small bird, in the city, was injured”  

Grammar Rainbow – Explaining ‘C’ 

Complex sentences. There are five main ways to make complex sentences. 

Way 1 The first strategy relies on front-loading a verb at the beginning of a 

sentence, and to help children collect those verbs, we can point their thinking 

towards words that end in –ed. I’m talking here about words like trapped, 

mortified, terrified, petrified.  

If we take the word trapped and start a sentence with that word, it could look 

something like this: “Trapped in the rain, Jane struggled with her umbrella”.  

Here we have two verbs. We have ‘trapped’ at the beginning. This is in the 

subordinating clause; it cannot stand on its own. ‘Trapped in the rain’ doesn’t 



make sense. The other verb in that sentence is ‘struggled’. That chunk, “Jane 

struggled with her umbrella”, stands as a main clause. That is a complex 

sentence with two verb components, and that strategy is the front- loaded verb 

strategy ending in ‘ed’.  

Way 2 of building a complex sentence is to start with an adverb. Adverbs have 

flexibility, they can move. They are words like quickly, slowly, cautiously. They 

can even refer to things like how often, and frequency. We can use the word 

‘unfortunately’ and start our sentence with that.  

“Unfortunately, trapped in the rain, Jane struggled with her umbrella”  

We can take ‘unfortunately’ and ‘trapped’ and move those two words around: 

‘Unfortunately trapped’, ‘Trapped unfortunately’, because we know it’s an adverb 

with high mobility.  

Way 3 of making a complex sentence is starting with those action-packed verbs 

like running, racing, sprinting, and front-loading them at the beginning of 

sentences. So, for example, we might have: “Skipping in the rain, Jane struggled 

with her umbrella”, and providing children with a bank of –ing ending verbs can 

really support them getting into interesting, complex sentences.  

Way 4 of building a complex sentence is very different from ways 1-3, which 

rely on front-loading a verb or an adverb. This strategy relies on building a very 

good simple sentence, for example, ‘Jane struggled with her umbrella’ and taking 

a simple sentence and breaking it and embedding some more information within 

in.  

So, for example, if we break the sentence just after the subject here, ‘Jane’, 

and then we put a comma in place, and then add some extra information for 

example, ‘Jane, who was caught by surprise, struggled with her umbrella’. This 

enables us to write a complex sentence that has an embedded clause within it, 

and enables us to add extra detail.  

Way 5 of making a complex sentence relies on having a repertoire of 

conjunctions, words like although, despite, nevertheless, while, so. If we take a 

conjunction and push it at the front of a sentence, or in the middle of a 

sentence, we will force a main clause and a subordinating clause.  

In this sentence we start with a conjunction. 

“Although she had an umbrella, Jane struggled to open it”  



‘Jane struggled to open it’ is the main clause. ‘Although she had an umbrella’, 

that’s the subordinating clause. Conjunctions are a great way to help children be 

really good writers of complex sentences, so we should give children a full 

repertoire of these to really push their writing on.  

Grammar Rainbow – Explaining ‘D’  

Dialogue. Children find dialogue really difficult. They mainly find it difficult 

because it comes so easily to them, and once they are applying their own lives to 

their writing, they are beginning to transpose all of that talk into their stories.  

The problem is they tend to have so much talk to include. They want their 

writing to be authentic and reflect their real lives, but the dilemma is, actually, 

dialogue is really tricky, and less is more.  

When working with children as they’re trying to include speech in their writing, 

we need to teach children about the 3 ‘M’s of dialogue. The first M is Move. 

Does this dialogue move the action on? Does it take the story forward? Does it 

help us as readers engage further with the story?  

The second M is Make. Does the dialogue create some interest, some suspense 

or even a problem to solve?  

And the final M is More. This More is More about the character. The dialogue 

reveals to us something else that the character is doing, or thinking, or 

internalising. This More really helps push the story forward. Children must 

resist having day-to-day conversations but as teachers we can support them 

with the three Ms of dialogue.  

Dialogue is tricky for many reasons, firstly because children have so much to 

say. But more than that, dialogue comes with such a complicated rule system for 

punctuation – there is so much to think about when we lay out dialogue on a page.  

Children have to think about new line, new speaker; they have to understand 

terms like inverted commas and how they are the more formal representation of 

terms like speech mark.  

They have to understand how punctuation works within spoken aspects of 

writing. O  

But often they also have to use the contracted form. Speech is full of 

informalities: I ain’t going to the shops, I can’t come, I don’t like it. And the 



nature of speech is taking two formal words, pushing them together, omitting 

some letters and including an apostrophe to show the missed letters.  

Now, unfortunately there is not a set rule-system for the contracted form. So 

we must teach children the 75 contracted forms of the English language. We 

deal with them head on, we group them for similarity and we group them for 

difference, and this way children can take more control of dialogue in writing.  

Grammar Rainbow – Explaining ‘Purpose’  

The first ‘P’ is purpose. When children are writing non-fiction, they need to 

know how to engage the reader. They need to use questions and hooks and data 

and statistics. They need to think about impact lines that are going to draw the 

reader in. Children can be skilled at this if they have a clear sense of who is 

going to read their work.  

If they are writing story, they need to think about what type of story it is. Is it 

a detective story, a fairy-tale, or science fiction? They need to really tune in to 

the textual features of the type of story. All different types of genres have 

very specific textual features.  

We need to explicitly show children the rules of writing: “To be a good non- 

fiction writer, children, you need to do able to do these things...” We need to 

share success criteria. 

Grammar Rainbow – Explaining ‘Paragraphs’  

We must explicitly teach children the four ways to build paragraphs.  

Way one, time, where we as a writer set a new time of day or night for the 

central character.  

Way two, place, where we can take the current action or a parallel plot, or 

something new that’s happening to a completely different place in the story.  

Way three, event, something else is happening somewhere in this story, and let’s 

take them to that other event.  

And finally, way four, person. This is where a new character can come into the 

story and mix things up a bit.  

And this will help children be very clear at building paragraphs.  



Grammar Rainbow – Explaining ‘Passive and Active Voice’ The third ‘P’ on 

structure and style is passive voice.  

Many writers are against the passive voice and say that the active voice is a 

better way to be a writer, putting the subject of a sentence right at the heart 

of the writing:  

Mandy removed the gun from the cabinet.  

If the writer doesn’t want anybody to know that Mandy took the gun? The 

writer would deliberately choose to use the passive voice: 

The gun was removed from the cabinet.  

To make it more exciting. 

In the sentence, ‘The window was broken,’ you have to read on to find out who 

broke the window. 

Grammar Rainbow – Explaining ‘Past and Present Tense’ The fourth ‘P’ is all 

about past and present tense.  

Children need lots of support with tense. They often start in the past and move 

to the present and they need their writing hand held all the time to keep tense 

consistent.  

Grammar Rainbow – Explaining ‘Punctuation’ 

The fifth ‘P’ is Punctuation.  

This will need to be explicitly taught to children. 


